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Abstract: The motivation to learn is an element that drives student behavior and acts as a subjacent solving school demands,
as well it influences the development and expression of socioemotional skills and school performance. This research constitutes
a systematic review of the literature that investigated the relationship between motivation to learn, socioemotional skills and school
performance in children enrolled in elementary school. A total of 9,631 abstracts from the ASSIA, EDUC, ERIC, PsycArticles,
Science Direct, SCOPUS and Web of Science databases were examined, ending with 44 studies. The findings indicated a positive
relationship between the three constructs, corroborating the literature that illustrates the benefits of various indicators of school and
psychological well-being of children and adolescents to enhance learning and school performance. It is noteworthy that student-family
and student-teacher interactions can favor student success or failure.
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Motivacao para Aprender, Competéncias Socioemocionais e
Desempenho Escolar no Ensino Fundamental

Resumo: A motivagdo para aprender é um elemento impulsionador do comportamento do aluno, atuando de modo subjacente
aresolucdo de demandas escolares, porquanto exerce influéncia no desenvolvimento e expressdo das competéncias socioemocionais
e desempenho escolar. Este estudo teve como objetivo realizar uma revisdo sistematica da literatura sobre a relagdo entre a motivagao
para aprender, as competéncias socioemocionais ¢ o desempenho escolar em criangas matriculadas no ensino fundamental.
Foram examinados 9.631 resumos das bases ASSIA, EDUC, ERIC, PsycArticles, Science Direct, SCOPUS e Web of Science,
finalizando com 44 estudos. Os achados indicaram uma relag@o positiva entre os trés construtos, corroborando a literatura sobre os
beneficios de varios indicadores de bem-estar escolar e psicologico de criancas e adolescentes para potencializar a aprendizagem e
o desempenho escolar. Ressalta-se que as interagdes aluno-familia e aluno-professor podem favorecer o sucesso ou insucesso do aluno.

Palavras-chave: socializag¢do, motivacdo, rendimento escolar, revisdo de literatura

Motivacion para Aprender, Habilidades Socioemocionales y
Desempeiio Escolar en Alumnos de Primaria

Resumen: La Motivacion para Aprender es un elemento impulsor del comportamiento de los estudiantes, actuando como una forma
subyacente de resolver las demandas escolares, ya que influye en el desarrollo y expresion de las habilidades socioemocionales
y el rendimiento escolar. Este estudio tuvo como objetivo realizar una revision sistematica de la literatura sobre la relacion entre la
motivacion para aprender, las habilidades socioemocionales y el rendimiento escolar en nifios matriculados en la escuela primaria.
Se examinaron 9631 restimenes, de las bases ASSIA, EDUC, ERIC, PsycArticles, Science Direct, SCOPUS y Web of Science,
y finaliz6 con 44 estudios. Los hallazgos indicaron una relacion positiva entre los tres constructos, corroborando la literatura sobre
los beneficios de diversos indicadores de bienestar escolar y psicolégico de nifios y adolescentes para potenciar el aprendizaje
y rendimiento escolar. Ademas, las interacciones alumno-familia y alumno-profesor pueden favorecer el éxito o el fracaso de los alumnos.

Palabras-clave: socializacion, motivacion, rendimiento escolar, revision de literatura
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In Brazil, the quality of school learning represents
one of the main interests of public educational policies.
The National Education Guidelines and Framework Law
[LDB], as well as the National Curriculum Guidelines for
Early Childhood Education [DCNEI], the National Pact
for Literacy at the Right Age [PNAIC] and the National
Common Curricular Base [BNCC] are examples of the
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commitment of government agencies to guarantee the
right to education with a view to promoting the quality of
teaching and learning for children in the schooling process.
In order to improve the quality of Brazilian public education,
educational assessments are carried out (e.g., Program for
International Student Assessment [PISA]; Basic Education
Assessment System [SAEB]; “Prova Brasil”) with the
purpose of measuring the level of learning in different
areas of knowledge, considering the curriculum adopted by
education systems (Boruchovitch, 2009; Bzuneck, 2009).
The results of these evaluations play a fundamental role
in Brazilian education, as they provide subsidies for the
formulation, reformulation and monitoring of public
policies and intervention programs adjusted to the diagnosed
needs for each school reality.

In this context, the quality of the learning process
is mediated by individual factors of the students
(i.e., socioeconomic level; aspects of health and others),
of the teachers (i.e., quality of education; motivation;
and others) and by aspects inherent to the organization and
school structuring (i.e., physical structure; pedagogical
political project and others), as well as the quality of the
relationships established between students, teachers, school
(Bzuneck, 2009; Medeiros, Soares, & Monteiro, 2021)
and family (Aragjo et al., 2022) and also contextual and
individual aspects (Fernandes & Lemos, 2020), or even
considering the existence of +diagnoses such as ADHD
(Oliveira, et al., 2019).

The learning process is influenced by aspects beyond
cognitive ones, the so-called socioemotional skills.
Social-emotional competencies refer to the ability to
understand and manage emotions; to establish and achieve
goals; to make autonomous and responsible decisions;
to face adverse situations creatively and constructively;
and they have been shown to be an effective way to
promote learning (Santos & Primi, 2014). Investment
in the development of socioemotional skills has been
shown to be an effective way to promote learning because
it is one of the ways to stimulate the development of self-
efficacy beliefs (Pajares & Olaz, 2008). In the school
context, socioemotional competencies contribute to the
improvement of the teaching-learning process, as well
as to the prevention of students’ learning problems;
in addition to being one of the components that lead to the
promotion of school success or failure, and that predict
academic and professional performance in adulthood
(Castro, Bueno, & Peixoto, 2021).

Another important aspect in this process is the
motivation of the student to learn. Being motivated is
necessary for there to be an involvement in the process
of knowledge construction (Bzuneck, 2009). Although
essential, there is much debate about the definition of
motivation, and it is possible to find a range of theories that
understand it as a process or a psychological processing
(Cavenaghi & Oliveira, 2019).

In this article, motivation will be considered as an action
that drives the person towards perseverance or modification
of'the course of their actions (Bzuneck, 2009). When applying
this definition to the school context, it is understood that
a motivated student will be able to mobilize his behavior for
the development of skills and competences required in the
schooling process (i.e., school performance; interpersonal
relationships; communication; curiosity; emotional self-
regulation; responsibility; collaboration and others).
In this sense, the motivated student will use his basic
repertoire of experiences to engage, perform (i.e., study;
start work; and others) and persevere until reaching his goal
(Boruchovitch, 2009), while a demotivated student will
have difficulties of learning school contents, which will lead
to low performance (Zimmerman, 1998).

Based on the assumptions of Social Cognitive theory,
teachers can work to improve part of these elements
(i.e., psychological, cognitive, emotional, behavioral
aspects). Among the contributions that teachers can offer
to their students, so that they have a quality and enjoyable
teaching, is the task of stimulating the development of
more robust and favorable self-efficacy beliefs. (Pajares &
Olaz, 2008). In this line, in addition to being related to the
reasons or purposes of individuals to engage in an activity,
motivation is also linked to perceptions about their own
difficulty and ability to carry out the activities, to personal
interest and the attribution of values pertinent to the specific
activity (Antunes, Fernandes, & Lemos, 2022; Beninca,
Costa, Patias, & Oliveira, 2022; Sacilotto & Abaid, 2021).
These three components influence the way students
understand their own learning process and the way they
respond to the demands of the school environment.

Thus, studying the relationship between motivation
to learn, socioemotional skills and school performance
will help to verify how much learning is associated with
socioemotional characteristics, as well as it impacts
on school performance. Therefore, this study will contribute
so that this theme can have a more robust foundation and
thus can be implemented in school practice and in future
academic research. Given the above, this research aimed
constitutes a systematic review of the literature that
investigated the relationship between motivation to learn,
socioemotional skills and school performance in children
enrolled in elementary school.

Method

The elaboration of the research question followed the
strategy represented by the acronym Patient, Intervention,
Comparison, Outcomes and Study Type (PICOS;
Akobeng, 2005), which consists of a synthesis of the
fundamental elements for the construction of the guiding
question of the review evidence-based system. These
elements are present in Table 1.
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Table 1
Description of the components of the PICOT strategy

P Children and adolescents enrolled in elementary school.

]

C

Psychological measurement or testing with absence or presence of school interventions.

O School learning, psychological characteristics, personality traits and school engagement.

T Randomized clinical trials; Control cases and cut research.

Which school strategies stimulate motivation to learn, socioemotional skills and school performance in elementary school children and adolescents?

Note. Adapted from the Akobeng (2005).

Study delineation

This systematic review followed the recommendations
of the Preferred Reporting Items for Systematic Reviews
and Meta-Analyses (PRISMA; Liberati et al., 2009).
Initially, it was decided to minimize bias in the selection and
identification of articles by consulting professionals with
extensive experience in the area of Library Science (01)
and Educational Psychology (03), in order to ensure that
the search strategy demonstrated scope and specificities to
identify as many relevant publications as possible about
the topic of interest. In this sense, the bases were suggested
by the librarian and the keywords by the professionals
of School Psychology.

Publications search strategy

After the recommendations of the experts, between
the 1**and 10" of August 2020, the search strategy used the
keywords: “learning motivation” OR “school motivation”
AND “school achievement” OR “school performance” AND
“social and emotional learning” OR “socioemotional” OR
social-emotional” OR “social emotional”, in consultation
with seven databases: Applied Social Sciences Index
and Abstracts (ASSIA); Educational Administration
Abstracts (EDUC); Education Resources Information Center
(ERIC); PsycArticles; ScienceDirect; SCOPUS; Web of
Science, selecting the fill field for retrieving publications in
the last 10 years and peer-reviewed research reports.

Eligibility criteria for the selection of publications

The publications retrieved were selected by two
independent judges based on four eligibility criteria in
order to ensure the suitability of the topic in relation to the
research problem. Selection criteria were: (1) peer-reviewed
empirical research reports; (2) focusing on the school context;
(3) of which sample consisted of children who were enrolled
in elementary school I and II, or equivalent school year in
other countries; (4) of which results presented statistical
data that related: Motivation to Learn and/or Socioemotional
Skills with School Performance.

Publication selection process

The publication selection process was carried out
independently by two researchers by reading the titles,
abstracts and keywords of all retrieved publications
considering their suitability for eligibility criteria.
At this stage, in order to avoid loss of relevant material,
only duplicate publications and those that indicated total
disagreement with the established criteria were excluded.
The remaining publications were read in its entirety,
excluding articles that did not describe the use of instruments
that evaluated the constructs of interest. After the final
selection, the results were submitted to reliability analysis
using Cohen’s Kappa method, which indicated an almost
perfect level of agreement between the judges (Kappa =0.89;
p>0.001). Finally, all incompatibilities found at the end
of'the selection process were discussed among the researchers
in order to reach a consensus regarding the inclusion of the
publication in the review.

Data extraction processes

The metadata of the final sample of publications
were extracted and tabulated in a Microsoft Office Excel
spreadsheet (2016 version). The following categories
were extracted: (1) identification of publications
(such as authors, year of publication and other pertinent
information); (2) method (such as sample characteristics,
instruments, related constructs, data analysis and other
relevant information) and (3) results (such as effect
size of the relationship between variables, correlation,
comparison between groups).

Assessment of report quality and risk of publication bias

The quality of the reporting of publications will
be evaluated according to the criteria described in
Strengthening the Reporting of Observational Studies in
Epidemiology (STROBE; Von Elm et al., 2014). However,
not all criteria are suitable for research and human sciences:
criteria 1, 12d, 12e, 13c, 15, 16¢, 17 and 22 were excluded
from the evaluation of articles.
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Data analysis strategy

Initially, descriptive analyses were performed in order
to identify the most frequent sample characteristics in the
different studies. Then, the selected studies were divided
in relation to the research design used: cross-sectional
studies, longitudinal studies and randomized studies with
case-control. The studies of each category were analyzed
qualitatively, in which the objectives and main results
were extracted, from this information interpretations
were made about the relationship between the variables
focus of this study.

Results

As shown in Figure 1, in the first step of searching
for publications, the query identified a total of 9,631
publications (ASSIA: n = 5,371 | EDUC: n = 371 | ERIC:
n = 2,546 | PsycArticles: n = 1,028 | ScienceDirect: n =72 |
SCOPUS: n = 165 | Web of Science: n = 78). Of this total,
33 publications were excluded due to duplicate identification,
and 9,392 research reports were excluded after reading the
titles, abstracts and keywords that did not meet the eligibility
criteria. At the end of this stage, the number of publications
narrowed to 206 research reports, and from the full reading,
162 publications were excluded, totaling a final sample
of publications consisted of 44 research reports.

Number of reports identified in the databases (z = 9,631)
ASSIA: n=5,371 | EDUC: n =371 | ERIC: n = 2,546 | PsyArticles: n= 1,028
Science Direct: n =72 | SCOPUS: n =165 | Web of Science: n="718

= Number of deleted duplicated reports: (n = 33)

Number of reports excluded when reading the title,
abstract and keywords: (n = 9,392)

Number of full-text reports excluded
with justification (n = 162)

* Mentioned, but not measured Motivation to

Learn or Socio-emotional Skills (n = 73);
Mentioned, but not measured
School Performance (z = 38);
Outside the age range of interest (n = 21);

* Out of scope of context and

variables of interest (n = 25);
Theoretical articles (n = 5);

Final sample of reports identified in the databases (N = 44)
ASSIA: N=27 | EDUC: N=07 | ERIC: N= 02 | PsyArticles: N =01 | Science Direct: N = 06
SCOPUS: N =00 | Web of Science: N =01
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Figure 1. Flowchart of the search strategy and publication selection process.
Note: Adapted from the PRISMA Checklist study selection flowchart.

Methodological quality and risk of bias

The publications were analyzed according to the
methodological delineation adopted in the retrieved
publications. Longitudinal observational studies
(n =20; 45.40%; Berg & Aber, 2015; Cambron et al., 2017;
Cripiano et al., 2019; Che et al., 2012; Covay et al., 2010;
Elliott et al., 2018; Habok et al., 2020; Hoglund et al., 2015;

4

Jozsa & Barrett, 2018; Ketonen & Hotulainen, 2019; Leonard &
Gudifio, 2016; Metsédpelto & Pulkkinen, 2012; Nichaus &
Adelson, 2014; Oberle et al, 2014; O’Neal et al., 2018; 2019;
Quirk et al., 2017; Rasheed et al., 2019; Raikesa et al., 2019;
Scrimin et al., 2017) applied more rigorous methods of sample
control during the testing stages compared to the type of sampling
of cross-sectional observational surveys (n = 16; 36.40%;
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Bayram Ozdemir et al., 2016; Freire et al., 2019; Hill &
Roberts,2019; Hintsanenetal.,2012;Jenkins& Demaray,2015;
Kozina et al., 2018; Liu et al., 2012; Mantz et al., 2016;
Martinelli, 2014; Mata et al., 2018; McKown et al., 2016;
Raufelderetal.,2013;Steinmayretal.,2018; Urhahneetal.,2011;
You et al., 2016; Zorza et al., 2017). In this way, the quality
of the research report obtained a better evaluation of the
criteria required by the adapted checklist of STROBE
(Limaye et al., 2018), reaching 88% and 65.94%, respectively.
The methodological rigor of randomized intervention
studies with case-control (n = 8, 18.20%; Bavarian et al., 2013;
Burnette et al., 2017; Connor et al., 2010; DiPerna et al., 2018;
Dougherty, & Sharkey,2017;Jonesetal.,2010;Jonesetal.,2011;
Leichtentritt & Shechtman, 2010) adopted more forms of
sample control and described more details in the research
procedures, therefore, the research report had higher quality,

from the United States (n = 24; 54.54%)), followed by Finland
(n=13;6.81%), Germany (n=13; 6.81%), Hungary (n=2;4.54%)
and China (n = 2; 4.54%), and, finally, from countries with
only one publication, such as Australia, Brazil, Canada,
South Korea, Slovenia, Spain, Israel, Portugal, Tanzania
and Turkey (rn = 10; 23.72%). The description of the studies
is presented in the Appendices.

In addition to the diversity of countries, Table 2 shows
which constructs were the focus of interest for researchers
to search for an explanation of associations with the
dimensions of interest. On the one hand, among aspects
of the social context (e.g., parental involvement and
communication; the mother’s educational level; the academic
performance of teachers and others), the findings indicated
positive and significant associations with Motivation

which reached 79% of the analyzed criteria.

Characteristics of final publications sample

These surveys were carried out with samples from all
continents. The largest number of studies were with samples

to Learn, Socioemotional Skills and School Performance.
On the other hand, with regard to individual aspects,
the relationship between School Performance and psychological
attributes that integrate Socioemotional Skills (e.g., courage,
confidence, self-management and others) was more studied
than Motivation to Learn.

Table 2
Constructs related to socioemotional skills, motivation to learn and school performance investigated in the selected studies
Context Constructs Description
Parental Involvement Positive, harmonious and non-punitive affective relationships.
Parental Communication Effective and assertive communication.
Aspects of the Mother’s educational level High level of education.

social context

Academic performance of teachers

Children’s perception of the school’s

interpersonal climate

High level of education.

Perception of the level of how much children like their peers and teachers.

Subjective and
individual aspects

Decision making
Social understanding

Internal and external regulation

Courage

Confidence

Connection with others

Social skills

Positive and negative emotions
Self-management

Self-efficacy

Empathy and empathic concern
Self-concept
Relationship skills

Extrinsic and intrinsic motivation

School avoidance
Like school

School self-concept
Verbal fluency
Math performance

Reading skill
Grades

Process of choosing between existing alternatives.
Understand social reality.

Ability to monitor and modulate emotion, cognition and behavior to achieve
a goal and/or adapt to the cognitive and social demands of specific situations.

Ability to persevere and consistency of interests.

Ability to trust one’s own abilities.

Ability to feel connected to other people.

Ability to connect in a healthy and assertive way.

Internal experiencing of positive (euphoria) or negative (fear) feelings.
Ability to manage own behavior.

Belief in own ability to successfully complete tasks and influence
the behavior of others.

Ability to understand how the other feels.
How perceive oneself in front of the other.
Ability to initiate and maintain social relationships.

Disposition and force of internal (intrinsic) or external (extrinsic) origin that
maintain the engagement of a behavior.

Pattern of refusing or avoiding school.
Expressing positive feelings when at school.

Set of individual representations - cognitive, affective and behavioral -
about their own school performance.

Student speech rate.

Ability to recognize, read and interpret numbers, math problems, graphs,
geometric and plane figures.

Word decoding ability.
Raw measurement of student performance in a given subject.
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Cross-sectional observational studies

From cross-sectional observational studies, it was
possible to perceive the positive impact that motivation
and socioemotional skills had on academic performance.
However, the diversity of definitions and extent of
concepts did not allow an estimate of this impact to be
made (e.g., Freire et al., 2019; Hill & Roberts, 2019).
confidence and character and emotional self-regulation can
be mentioned as competences that can contribute positively
or negatively to performance depending on the possibility
of their development (Ozdemir et al., 2017). It is important
to emphasize that the teaching-learning process implies
moments of success and failure. In this way, emotions play
an important role in this process, as the school context must
be a place that provides students with positive emotions
and equips them to deal with negative emotions.

Regarding teachers, studies indicate that the perception
they have of students (overestimating or underestimating)
their cognitive and emotional capacities mainly influence
students’ motivation, which indirectly affects school
performance. The way they socially and emotionally connect
with students affects their ability to be self-confident about
their own performance and feel less motivated to seek
academic success (e.g., Mantz et al., 2018). Thus, the teacher
is the student’s point of reference to deal with frustrations
that involve the learning process.

Regarding motivation, few cross-sectional studies
have directly explored its effect on school performance.
This made it difficult to identify a pattern in the way this
attribute influences school performance (Hintsanen et al., 2012;
Martinelli, 2014). In some studies, motivation to learn
was associated or related to the relationship with parents
(Hill & Roberts, 2019; Mata et al., 2018) and teachers
(Raufelder et al., 2013; Urhahne et al., 2011).

Longitudinal studies

Longitudinal studies showed an increase in the extrinsic
motivation of the student in relation to the ethnicity of the teacher
(Rasheed et al., 2020). When student and teacher share the same
ethnicity, the student is more motivated to learn by engaging
in school activities. In this sense, the teacher plays a role of
identification, representation and belonging in the classroom.
Regarding to socioemotional competences, the results identified
the existence of a positive relationship between school
performance and engagement, both in the experimental group
and in the control group, but only in specific school grades
(6thand 7th grade in the experimental and 7th grade in the control)
(Cipriano et al., 2019). Perseverance and effort were predictors
for performance in the literacy process (O’Neal et al., 2020)
especially when they focused on the development of social and
emotional competence as positive and significant predictors
of reading outcomes in boys only. (Oberle et al., 2014).

In addition, positive self-concept beliefs had a significant
effect in 6th grade, but this same self-concept had a low
direct effect on performance on the reading test in 8th grade

6

(Habok et al., 2010). It can be hypothesized that this result is
related to human development itself, as it is known that this
stage of life is surrounded by questions and marked by the
search for inclusion in groups, thus de-characterizing the self-
concept perceived by adolescents (Gasparotto et al., 2011).
School ranking stability was a predictor, but not significantly
associated with outcomes (Leonard & Gudio, 2016).

Randomized case-control studies

Studies that reported interventions through randomized
control of participants and the use of control groups
described the results of different outcomes for interventions
at the school level, such as the growth of mindset online
(Burnette et al., 2017); the 4Rs Program (Jones et al., 2010; 2011);
the Social Skills Improvement System Classwide Intervention
Program (SSIS-CIP; DiPernaetal.,2017); the Positive Action
Intervention (Bavarian et al., 2013); the individualization
of teaching (Connor et al., 2010); the intervention of
Reconnecting Youth (Dougherty, & Sharkey, 2017) and the
Group Counseling (Leichtentritt & Shechtman; 2010).

The results of the interventions did not always
corroborate the initial proposal. In the study by
Burnette et al. (2017), the results obtained revealed the
lack of full effects of Motivation to Learn and Learning
Effectiveness on school attitudes and final grades of
students. Furthermore, Connor et al. (2010) presented that
the intervention focused on individualizing the instruction
of school activities and tasks for first graders promoted an
increase in self-regulation in the intervention groups of
students, however, when compared to children who received
generalist instructions, the results did not show a difference
between the groups. In both interventions, the authors
questioned the previous characteristics of students who
already had well-developed basic skills and did not present
a history of conflict in the transition of school grades.
However, gains were observed at the intra-student level,
as they presented improvements in their positive attitudes,
self-regulation and mother tongue learning.

The intervention of the 4Rs Program (i.e., 4Rs: Reading,
Writing, Respect and Resolution) described in the studies
by Jones et al. (2010; 2011) did not indicate strong evidence
of short-term changes to the cognitive and interpersonal
functioning of hostile and aggressive bias and school
performance of the children evaluated. In this study, after the
first year of the intervention, there was a single effect on the
attributional biases of hostility and aggression in children;
in self-reported symptoms of depression; and no main effect
on children’s literacy skills and attention span. The results of
the studies are closer to the scope of mental health of children
at school, since the effect of the intervention minimized
the attributional biases of hostility and aggressiveness
in children, favoring the development of social skills with
the reduction of internalizing behaviors.

Two years after the intervention, the authors observed
a slower development of hostile and aggressive behaviors
compared with an increase in the same behaviors in children



Chiappetta-Santana, L. H. B., Jesuino, A. D. S. A., & Lima-Costa, A. R. (2022). Motivation, Skills and School Performance.

from the control schools (e.g., reduction of hostile and
aggressive attribution bias; of aggressive interpersonal
negotiation strategies among peers; and self-reported
symptoms of depression). In addition, an increase in
students’ social skills was observed compared to a decrease
in this behavior in children in the control group. Finally,
the teachers’ report indicated that there was an increase in
attention capacity and assertive behavior among students and
an increase in the performance scores of children with greater
behavioral risk. This reinforces the fact that performance
should be evaluated by areas and types of learning process
such as reading, writing and calculations, for example.

Bavarian et al. (2013) reported the results of the “Positive
Action” intervention (AP; program that encourages the
development of skills related to problem solving, self-control,
emotional regulation and attention), in order to compare
school performance over time between students whose schools
did or did not receive the intervention. The results indicated
areductioninabsenteeism among students and in dissatisfaction
with learning, culminating in increased motivation and school
performance. In this context, the authors suggested that
having positive affects for the school environment (e.g., liking
the school and the teachers; good perception of the school
climate) can act as a mediating variable in the relationship
between the components of executive function (e.g., attention;
emotional regulation; and self-regulation), as well as other
variables that can influence school performance (e.g., parents’
higher education level).

The results of the Social Skills Improvement System
Classwide Intervention Program (SSIS-CIP; DiPerna et al., 2018),
which stimulates the development of empathy, social
involvement, school motivation and school involvement,
evidenced the improvement of learning in the classroom.
The results show that students in the intervention group
presented higher levels of empathy and social involvement
to engage in school activities. The intervention report
Reconnecting Youth (RY; Dougherty & Sharkey, 2017),
demonstrated that stimulation, emotional self-regulation,
and empathy and social support help students to reverse
histories of school failure, promoting increased connection
with the school environment to improve student performance
through the understanding of emotional skills.

Another important view suggested by the studies was
the possible influence of aspects that are not measured in the
classroom. Among them, one can mention the quality of
teacher interactions with students, including strong and positive
relationships and creating supportive learning, weakened and
conflicted relationships that can pull students away from the
learning process and negatively impact motivation to learn.
(Bavarian et al., 2013; Burnette et al., 2017). In addition, alerting
to the uniqueness and specificities of some results, such as the
supposed difficulties faced in the transition from elementary
school II to high school (Connor et al., 2010), or even aspects
related to ethnicity (African American, Hispanic, and Native
American youth), socioeconomic status (e.g., low income),
gender (e.g., being male) in the United States, that are considered
predictors of school dropout (Burnette et al., 2017).

Discussion

This systematic review sought to investigate the
relationships between motivation to learn, socioemotional
skills and school performance in children and adolescents
enrolled in elementary school or equivalent school grades
reported in scientific publications in the areas of Education
and School Psychology. The discussion will be presented
considering the types of studies found, namely cross-sectional
observational studies, longitudinal observational studies,
and randomized case-control studies.

This work presents efforts to systematize the main
research findings focused on the investigation of Motivation
to Learn, Socioemotional Skills and School Performance in
the school environment. In general, the results of this review
indicate a positive relationship between the three constructs,
corroborating the literature that illustrates the benefits of various
indicators of school and psychological well-being of children
and adolescents to enhance learning and school performance.

However, the low number of studies focusing on
Motivation to Learn, specifically related to the school
performance construct, became a complicating element
for conducting a meta-analysis. The variety of definitions
of motivation highlights the complexity of understanding
the construct. In addition, the large number of theoretical
components that motivation can unfold (i.e., motivation to
read; to learn; for student-focused mathematics or for teaching
by teachers; intrinsic and extrinsic) (Elliott et al., 2018;
Martinelli, 2014; You et al., 2016), hampered the unification
of the construct based on a theoretical perspective.

In this sense, some factors need to be considered,
such as the absence of a robust and general theory on the
definition of motivation, its facets and the way it relates to
school performance. However, this aspect does not mean
that motivation does not play a role in influencing school
performance, it just demonstrates the scarcity of basic
research that investigates “how”, “how much” and “the type”
of motivation that impacts school performance. Second,
the association of motivation with individual cognitive skills
(i.e., frustration tolerance, perseverance, cognitive flexibility,
and effort) will produce positive effects to increase school
performance. In this aspect, socioemotional skills must be
prioritized for the development of cognitive skills adapted to
face situations of which initial planning has been frustrated.

Regarding to socioemotional skills, the importance
of these skills for the learning process in the early school
years is reinforced. Emotion management skills and effective
communication, combined with educational practices
that favor active listening and problem-solving attitudes,
produce positive effects for the adapted development of
the personality of children and adolescents. In this way,
socioemotional skills favor the student to engage in the
learning process, however, if these skills are not properly
developed, the student may feel discouraged, which will
directly reflect on the Motivation to Learn.

Another aspect related to socioemotional skills
that deserve to be highlighted is tolerance to frustration
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(i.e., negative reactions to failure). Tolerance appeared as
a factor related to motivation and influencing the school
performance of students. A possible explanation for this
is the fact that when the student does not reach a certain goal,
and has been taught to deal with frustration, he tends to go
in search of the goal and adopt new strategies to achieve
it. This is in line with the statement of Bzuneck (2009)
who indicated motivation as the impulse, either towards
perseverance or the modification of the course of their
actions in pursuit of a certain goal. In this sense, negative
reactions to failure were able to predict all measures
of school performance (Jozsa & Barrett, 2018). Thus,
both context and classmates can influence the performance
of low-achieving students.

Despite having as main division extrinsic and intrinsic
motivation it is important to consider that motivation can
be understood considering the context or agents involved
in this process (e.g., motivation to learn, motivation for
reading, motivation for mathematics or even motivation
based on agents, for example teachers, students, and family
in general). This allows us to infer the existence of a series
of possibilities of relationships and understanding of
motivation. Thus, the motivation to learn, whether intrinsic
or extrinsic, presents distinct possibilities of understanding
that must be analyzed considering the context in which it is
researched. Therefore, it is only possible to speak of these
subtypes of motivation when one has a general definition,
since it will be the basis for understanding how these
subtypes manifest and are perceived when linked to specific
objectives (Boruchovitch, 2009).

The behavior and expectation of the teacher, as well
as the relationship with peers also influence the way the
student relates to the school environment and activity.
This may be related to the hypothesis that a student with
low performance when placed in classrooms with medium
to high performance students tends to feel unable to compare
with his peers and consequently have his performance
reduced, thus presenting a low tolerance for frustration
(Ketonen & Hotulainen, 2019; Scrimin et al.,, 2018).
In this sense, the internalization of the importance of the
teaching-learning process has a positive impact in mitigating
the frustration of not presenting equal or superior
performance to their peers. School performance is also
influenced by activities outside the classroom environment,
such as participation in artistic activities (Freire et al., 2019).
In addition, the family context, as an affective reference
of the student, has an impact on his emotional behavior
within the school context, so the greater the involvement
of the parents, the less socioemotional problems children
tend to present and the better their performance tends to be
(Niehaus & Adelson, 2014).

Therefore, the main aspect external to the school context
identified in the review was the intertwining of pedagogical
practices and the presence of the family, reinforcing that
their involvement is essential for the student’s learning
process. In this way, develop social projects that involve the

community and the student (e.g. reading books on the streets;
geographical recognition of the streets where the school is
located; recognition of the location of each student’s house
and others) or delegating social functions within the school
(e.g. putting together artistic presentations; participating
in decisions that affect the school’s relationship with
parents; leading a committee to combat bullying or cultural
appreciation) strengthen the bond between the community
and the family with the school environment.

Finally, the improvement in school performance can
also be connected to innovative practices that encourage
the application of knowledge transmitted in the classroom.
In this perspective, teachers assume a leading role with
students when adjusting some educational practices.
Thus, it is suggested that future research focus on
investigating the impact of types of motivation and specific
socioemotional skills on school performance, including the
various variables that moderate this relationship, such as the
teacher’s teaching style, student-teacher relationship, student-
teacher relationship. parents, school-parents relationship,
and the different ways of achieving school performance in
addition to formal evaluation grades.
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